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Branching Minds Web Application

> Streamline and scaffold daily work to make best practices practicable
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Essie Sutton Tricia Skyles

Director of Learning Science Educational Consultant
Branching Minds Safe & Civil Schools

@©) BRANCHING



BRANCHING MINDS

Agenda

Best Practices for Behavior

Management in MTSS
Branching Minds

Framework for Promoting Effective

Behavior Management
Safe and Civil Schools

Supporting Student Behavioral
Needs
Branching Minds

Q&A



Post-Pandemic Behavioral Challenges

As students are returning to in-person learning there are reports
of increased:

Behavioral and social-emotional needs among students
Stress, anxiety, and burnout among teachers

Academic gaps based on student race, ethnicity, and
socioeconomic background

Need to re-integrate behavior management practices
into the classroom
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Behavior Management and Classroom Quality

N

Challenging Quality of
behaviors classroom
interactions
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Classroom Management and Student Outcomes

Effective classroom management and behavioral approaches have
been shown to impact students:

Executive functions

Self-regulation

Prosocial behavior

Positive peer perceptions and relationships
Academic performance

Bub, 2009; Brackett et al., 2011; Broekhuizen, 2006; Luckner & Pianta, 2011; NICHD
©PBRANCHINGMINDS  ECCRN, 2006; Shin & Ryan 2017




Proactive and Reactive Behavioral Approaches

BRANCHING MINDS

Proactive:

v

Organized classroom
environment

Setting expectations
Schedules/routines
Positive language
Promote positive
relationships
Engagement
Social-emotional learning

Reactive:

Reminders/Cueing
Redirection
Proximity

Reprimands
Inconsistent responding
External control

v
v
v
v Logical consequences
X
X
X
X

Punishment




MTSS Core Components
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Screening for At-Risk Students

Primary Instruction & Core Curriculum ,*
/

/
/

Intervention Planning

IMPLEMENT
Intervention Implementation
Intervention Progress Monitoring

Systems & Infrastructure

Meeting Quality

EVALUATE

SOCIAL-EMOTIONAL

Intensijve Support
strateg,'c Suppoﬂ

Differentiateq Core

ACADEMICS BEHAVIOR
: [

ANALYZE




Supporting Positive Behavior Across Tier Levels

Intensive Support

Strategic Support

Differentiated Core

©) BRANCHING MINDS

Tier 3
Intensive behavioral support
One-on-one instruction and wrap-around
services
Behavior progress monitoring

Tier2
e Targeted behavioral support
e Small group instruction on specific skills and
strategies
e Behavior progress monitoring

Tier1
e Positive behavioral strategies
e Class-wide SEL programing
e Teaching frameworks for classroom behavior
management




Safe & Civil
Schools

A Positive and Proactive Approach
to Behavior Management

www.safeandcivilschools.com




* The goal of classroom
management is to
develop a classroom of
students who are:

* Responsible

* Motivated

* And highly engaged in
meaningful tasks.










Anticipate and remove.
Anita Archer




What-ssth€& STOIC Framew ,

and how can it be used to

assess gaps in practice?



Structure the learning environment for success

Teach students how to behave responsibly

The STOIC
Framework

Observe student behavior and progress
Interact positively with students

Correct irresponsible behavior fluently
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Reproducible Jonn Pre-nt 1

Classroom Management STOIC Checklist

Variables Questions to guide discussiol N
S L. Ische room arranged so voucan get flom any part | Y | N
ructure/ o ehe rootn w any other pare of the ruurn relacively
Organive the efficiencly?
classroom for 2. Can you and your students access materials and che | Y | N
P— pencil shacpener wichoue discurling others?
3. Does the schedule ereate consisceney, variegand | Y | N

opportunicies for mnuenieat?

. Do you have etfective beginuing aud ending Y| N
routines?
5. Have you defined clear expectations for Y [N

instructional activities?

S

wn

w delined clear expectations o transicions | Y [ N

berwesn cdvirie:

L. Ilave you creaced lessons on expeceacions and Y [N
Teact explicinly taughe them for classtoom activities and
students how to Lransitions?

behave responsibly

s you creed lesons and esplicitly Laught YN

in the classroom. expectations for classtoom routines and policies?
3. Tlave you provided teaching and ceteachingas YN
"lhink abouz a baskeball coach reccaching
particulat phays or pateris).
. Y

O Do you virculire and s s a ineins of observing!
bscrve monitoringstudent behavior?

L] student behavior Do voumeodel friendly, respectful behavior while Y| N
(supervise!l. monitoring the classroom?
Do veu periodically collect data 1o make judgmens | ¥ | N
alusue what is going well and whit weeds o be

inproved in your managemenc plan?

~

P

1. Do you interace with every studencin a welcoming | ¥ | N
manner (e.g. saying hello. sing the stadent’s ame,
positively with callcing che student at every opportunity}?

Il)(cract

students. 2. Do yau peovide age-appeopriate. non-embareassing | Y [ N
feedbucl
3. Do you strive to interact meore frequently with Y| N
every student when he is engaged in positive

behavior aher than when he is engaged in negative
behirvior?

C 1. D sau cortet comisicly? vy [N
orrect 2 Do you correet calmly Y [N
terespousible 3. Do you correct immediatel YN
behavior Menudy— |, 1y oy correerbricty? Y [N
chat s, inamanner |5 gou carrect respectfally? Y| N
chat docs noc 6. 190 you have ameme of in class consequencesshar | ¥ | N
interrupe the Aow can he applied w avaricty of infractions
of instruction. 7. Do wnu have a plan Tor liow to respond to ditierene. | Y | N

eypes of risbehavior fuently?

& Sate and Civil Schools 2007



School-wide STOIC Checklist
School: Date: / /
Common Area: Time: __ : - B

Struct: 1. Isthe common area arcanged so that
lIC. ure/ supervisors can get from any partof the
Organize the cammen arca ta any nther part of the
setting for cammen area velatively cfficiently?
success

2. Canstudents access iny materials they need
efficiently [i.e. foad in the cafeteria, lockers
in che hallway)?

3. Isthere adequate time for students to nse
the comman area (i.c. adequale line by
receive lunch, adequate Lime Lo pass iu the
hallway)?

4. Arcexpectations for the vommun area dear
and posled?

[ )
T 1 1. Ilave lessons vu expeclilions been crealed
each and explicitly Laughl Jor be common area?
students how to
behave 2. Isteaching and re-leaching provided as
responsibly in areded?

the common area

Dhserve 1. Arclwrean adcquat_c aumber ol
supervisors presenl in Lhe common area?

student behavior

(supervise!) 2. 1o supervisors model friendly, respectful

behavier while monitoring the conmnan

° 3. Isdata collected periadically to make
judgments abaut what is going well and
whal nevds W beinproved?

I 1. Disupervisars inleracl with every student
nteract

inwwelcoming manner (e, saying hello,
positively with using sludents' numes, Lulking Lo sludenls al
sludents every apportunity)?

2. Do supervisars provide age-apprapriate,
eflective posilive leedbuck?

3. Do supervisars smive to interact more
Irequently willt every student wlhen s/he is
eugaged in posilive behavior than when
s/he is engaged in negative behavior?

1. Do supervisors correct consistently?

Correct
irresponsible 2. Dasupervisars comect calmly?

behavior fluently
3. Dusupervisors vorrect immedialely?

4. Do supervisors keep corrections briel?
5. Do supervisors correct respectfully?
6. Do supervisars have a menu of responses

that can be applied o a variely ol
inlraclions?
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Review Behavior Incident Data

Arturo Adams [ InterventionReport  Log Behavior Incident
3rd Grade (12 yrs old)

AA
< Overview Plan & Progress Insight Survey Survey Results

Background Goals & Progress Monitors ° Interventions & Accommodations ° Supplemental Supports °

Behavior Incidents
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Class

vy
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Incident Type Referring Staff Member Actions Taken
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Review Behavior Incidents at the School and District-Level

Behavior Incident Report

. School Campus Grade Level
: O
@ I
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Review Insight Survey Results

AA Arturo Adams [ InterventionReport  Log Behavior Incident
3rd Grade (12 yrs old)

< Overview Plan & Progress Insight Survey Survey Results

Social-Emotional Skills

Positive Affect

Emotion Regulation

Interpersonal Behaviors

Social Understanding

Executive Functions

Self-Monitoring

Impulse Control

Planning/Organization

Cognitive Flexibility

P al P eandasms



Review Assessment and Screener Results

~"~ DESSA Mar 15, 2021 Mar 8, 2021

DESSAK-8 DESSA-mini
Score: 40 Score: 38
Percentile: 16 Percentile: 12
Level: Need Level: Need

Measure Percentile

Decision Making 18
Goal-Directed Behavior

Optimistic Thinking

Personal Responsibility

Relationship Skills

Self-Awareness

Self-Management

Social Awareness




Browse Library of Evidence-Based Behavioral Supports
(@) 1yra Howe: Behavior Library Froghondibbelions

Summary

¢ selectfrom s Supports

Provide students with opportunities to actively and cognitively engage students in
Create Plan For | Plan for Group leamning, View Survey Results

Why Use n

Searchall

Not finding what you're looking for? Add a new support

Research

Increasing students' opportunities to respond has been shown to improve student
behaviors and academic achievement For example, in one study, when the
number of teacher-presented opportunities to respond were increased from 17 per
minute to 3.5 per minute, students displayed more correct responses and on-task
behaviors and less disruptive behaviors (Sutherland, Alder, & Gunther, 2003)

In a TPT-conducive classroom, (Total Participation Technique), students are not
allowed to passively hide behind others who are always raising their hands. All ¢ — _'_____:
students are demonstrating that they are learning and interacting, (Himmele & = —’ “m

<

Himmele 2011).
&

Sutherland, K. S, Alder, N, & Gunter, P. L. (2003). The effect of varying rates of
opportunities to respond to academic requests on the classroom behavior of
students with EBD. Journal of Emotional and Behavioral Disorders, 11(4), 239-248.

Opportunities to Respond

&
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Review Behavior Supports at the District- and School-Level

Intervention Usage Report

All Schools

Supports Used by ESSA Evidence Level

No Evidence: 3% S 12%

"~ Promising 2%

Support Name

PBIS Reward System/Token Economy
Check-in, Check-out (CICO)

Social Skills Role Play

Behavior Contract
Check and Connect Mentoring

Busy Hands

All Grades

ESSA
Evidence
Level

Strong
Moderate

Research
Based

Promising
Moderate

Research
Based

Paid vs Free Support Usage

Topic

Behavior
Behavior

Behavior

Behavior
Behavior

Behavior

Paid: 4%

Type

Strategy
Strategy

Strategy

Strategy
Program

Strategy

Student
Supporte...

34

31

% of
Student
Populatio...

24%
22%

18%

Support Delivery Fidelity

Plan Tier1
Fidelity = Students

63%

49%

Tier3
Students




Develop Intervention and Progress Monitoring Plan

Flan Detalls E= Behavior Goals & Progress Monitors

RANDY SPRICK"S B) program || = KAz Start Date * End Date *
Ciail Safe and Civil Schools: 03/29/2021 05/10/2021
SRR RN Foundations

Which assessments/measures will you use? * Goal

i i i Behavior Tracker (Percent) 8q
Start Week * End Wee

04/26/2021 06/07/2021 &6 Respect*

Would you like to be reminded to use this? Listening to teacher, cooperating with other students, raising hand

® Yes, add to weekly to-dos instead of calling out

oz novadd lowssidy {o-dos Who will monitor this behavior? (add class or time optionally)

Modifications (optional) x Tyra Howe Homeroom

Defining Limits and Establishing Consequences
Add another

I How To Use
Who will evaluate the goal outcome? *

Assign to Staff *

Tyra Howe
X v ]

Cancel Save

[Tychvwex




Track Implementation and Review Student Progress

Progress Chart




Review Behavior Tier Movement

Tier Movement Report

Behavior

12/26/2020

Select school(s)

1309 Students Total

Included in chart
Tier 1-3:1304 students

Not included in chart
Services: 5 students with services

VS 04/26/2021

Select current student grade level(s)

1372 Students Total

Included in chart
Tier1-3:1367 students

Not included in chart
Services: 5 students with services

Overall Tier Movement
4+ up:32

= Neutral:1264

4 Down:8

=) Transfered in: 63
@ Transfered out: 0
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W‘ Sign up to our resources digest
ZAAN

@ Follow us on Twitter

Like us on Facebook
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